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Abstract: This study aims to analyze the self-assessment of nursing students in a curricular 

component taught in an Emergency Remote Learning format. Qualitative, exploratory, and descriptive 

research was used, based on the virtual environment scenario, during the period from August 2020 to 

September 2021. Participants were selected based on convenience and theoretical saturation criteria, 
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limiting the sample to 42 students. The data were collected from the undergraduate course database. 

Content analysis, as proposed by Yin (2016), was used to operationalize the presentation of the results. 

The students' self-assessment showed that the teaching strategies and approaches limited to the virtual 

environment provided a creative scenario, adding the use of digital information and communication 

technologies, which provided as many interactive moments as possible in the construction of 

knowledge, which is necessary for critical and reflective thinking and a purposeful action to transform 

the health reality. However, there was a need for practical classes to ensure the acquisition of ingenuity 

and practical skills in conjunction with theoretical knowledge. 

Keywords: Education, Nursing; Emergency remote teaching; Self-Assessment; COVID-19 

 

Autoavaliação de acadêmicos do curso de Enfermagem no Ensino Remoto 

Emergencial da disciplina de situações de urgência 

 

Resumo: Este estudo visa analisar a autoavaliação de acadêmicos de enfermagem em um componente 

curricular ministrado em formato de Ensino Remoto Emergencial. Foram utilizadas as pesquisas 

qualitativa, exploratória e descritiva, construídas a partir do cenário do ambiente virtual, durante o 

período de agosto de 2020 a setembro de 2021. Os participantes foram selecionados por conveniência 

e critério de saturação teórica, delimitando-se a amostra de 42 estudantes. Os dados foram coletados 

no banco de dados do curso de graduação. Para operacionalizar a apresentação dos resultados, 

utilizou-se a análise de conteúdo proposta por Yin (2016). A autoavaliação dos acadêmicos revelou 

que as estratégias e as abordagens de ensino restritas ao ambiente virtual propiciaram um cenário 

criativo, ao agregar a utilização de Tecnologias Digitais da Informação e da Comunicação, que 

oportunizaram o máximo possível de momentos interativos na construção do conhecimento, 

necessário para um pensar crítico e reflexivo e um agir propositivo à transformação da realidade em 

saúde. Entretanto, foi evidenciada a necessidade de aulas práticas presenciais a fim de assegurar a 

aquisição de desenvoltura e habilidades práticas em articulação aos conhecimentos teóricos. 

Palavras-chave: Educação em Enfermagem; Ensino Remoto Emergencial; Autoavaliação; COVID-

19. 

 

Autoevaluación de los estudiantes de Enfermería en Urgencias Enseñanza a 

distancia de la materia de situaciones de emergencia 
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Resumen: Este estudio tiene como objetivo analizar la autoevaluación de los estudiantes de 

enfermería en un componente curricular impartido en un formato de Aprendizaje a Distancia de 

Emergencia. Se trata de un estudio cualitativo, exploratorio y descriptivo, construido a partir del 

escenario del ambiente virtual, durante el período de agosto de 2020 a septiembre de 2021. Los 

participantes fueron seleccionados por criterios de conveniencia y saturación teórica, delimitando la 

muestra a 42 estudiantes. Los datos fueron recolectados de la base de datos del curso de pregrado, y 

se utilizó el análisis de contenido propuesto por Yin (2016) para operacionalizar la presentación de 

los resultados. La autoevaluación de los estudiantes reveló que las estrategias y el abordaje didáctico, 

restringidos al ambiente virtual, proporcionaron un escenario creativo al agregar el uso de las 

Tecnologías Digitales de Información y Comunicación, lo que proporcionó el máximo posible de 

momentos interactivos en la construcción del conocimiento, necesario para el pensamiento crítico y 

reflexivo y para un abordaje proactivo en la transformación de la realidad sanitaria. Sin embargo, se 

evidenció la necesidad de clases prácticas presenciales, para garantizar la adquisición de ingenio y 

habilidades prácticas en conjunto con los conocimientos teóricos. 

Palabras clave: Educación en Enfermería; Enseñanza remota de emergencia; Autoevaluación; 

COVID-19. 
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1 INTRODUCTION 

 

The situation caused by the SARS-CoV-2 (Severe Acute Respiratory Syndrome Coronavirus 

2 - COVID-19) pandemic, declared in March 2020, has led to changes in the world scenario, causing 

functional reorganizations in different sectors, including education (LIRA et al., 2020). In Brazil, the 

Ministry of Education (MEC) suspended classes and presential activities at all levels of education, 

leading the school community to reorganize work processes for Emergency Remote Education (ERE), 

as an adaptation of presential activities to the virtual environment, using Digital Information and 

Communication Technologies (ICT), with the aim of continuing education and maintaining the link 

between students, teachers and their respective institutions (COQUEIRO; SOUSA, 2021). 

Remote Learning uses tools that are not exclusively designed for this purpose and, during the 

COVID-19 pandemic, it was necessary to implement them urgently to meet the needs of completing 

courses and implementing subject curricula temporarily. This situation, taking into account the 

context imposed by the epidemiological emergency, was called Emergency Remote Education (ERE) 

(OLIVEIRA et al., 2020). 

In contrast to Distance Education (EaD), Remote Learning is characterized by the transition 

from the presential to the virtual environment, without the need for a specific platform. It is worth 

noting that the models differ in terms of the structure developed since EaD has an articulated network 

made up of platforms, applications, and tools created exclusively for the system permanently, as well 

as multi-professional teams trained to support the needs of teachers and students, characterizing it as 

a complex system that has gone through several development processes until its implementation 

(LAGO et al., 2021). 

The transition in teaching imposed by the COVID-19 pandemic required adaptation with 

institutional investments from teachers and students to acquire resourcefulness in the use of ICTs, as 

well as equipment compatible with the platforms to be used (NOGUEIRA; BATISTA, 2020). 

In nursing education, the National Curriculum Guidelines recommend that the training process 

includes the development of care and management skills to ensure qualified care (BRASIL, 2018). 

Therefore, it is necessary to guarantee the training of professionals with behaviors that meet the 

requirements of a new view of the conceptions and meanings that guide nursing care in the context of 

health practices, involving the development of macro-competencies to implement care beyond theory 

(GONÇALVES et al., 2022). 

Thus, the possibilities in the care practice of the profession, the performance of nurses in the 

care of individuals in urgent and emergencies require 
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leadership positions for the realization of humanized attention and qualified care, through case 

management, ensuring the ordering, management, direction and integration of the various services 

that make up the care network (SOUSA et al., 2019). 

In this way, the construction of the knowledge of how to care in an educational context in 

emergency situations requires the incorporation of care as an intrinsic element of the human 

personality and the professional, capable of adding value to practice, as well as the understanding of 

the premises under which the practice of nursing must be carried out (GONÇALVES et al., 2022). 

From this perspective, the teaching-learning process requires the responsibility and commitment of 

the teaching team to ensure summative and procedural qualifications, which are not limited to the 

evaluation of the student's performance and which are based on the students' self-assessment of the 

experience during the development of teaching in the remote modality (FONSECA, 2021). 

 Self-assessment allows students to develop an intentional critical reflection on what they are 

studying and how they are studying, contributing to a constructivist, autonomous, and responsible 

participation in the learning process, based on the interpretation of intellectual performance. In this 

context, teachers must guide and encourage student participation during the teaching and learning 

process (CZESZAK; MATTAR, 2020). 

Considering the problem addressed, this study was structured based on the researchers' 

concern about the performance of students in the curricular component "Nursing in Emergency 

Situations in the Community", taught in the context of ERE, and it is appropriate to explore the 

students' perspective regarding the self-assessment of their performance in the discipline so that the 

impact on the construction of knowledge and self-regulation of learning can be analyzed, during the 

COVID-19 pandemic. The evaluation phase, carried out consistently, makes it possible to resume and 

modify the teaching plan, to extend successful processes in the provision of quality teaching. 

 The research question is: "What are the aspects highlighted in nursing students' self-

assessment of the Emergency Remote Teaching of Nursing in Emergency Situations in the 

Community curricular component?" This study aims to analyze nursing undergraduates' self-

assessment of the Remote Teaching of this curricular component. 

1.1 NURSING EDUCATION AND THE SELF-ASSESSMENT PROCESS OF EMERGENCY 

REMOTE EDUCATION ACCORDING TO PAULO FREIRE'S PRESUPPOSITIONS  

 

The professional nurse, in the practice of assisting individuals in urgent and emergencies, plays 

a leading role in the implementation of humanized, qualified and resolutive care through case 
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management, ensuring the ordering, management, direction and integration of the various services 

that make up the health care network (SOUSA et al., 2019). 

The possibilities of this qualified care are guaranteed by the Urgent and Emergency Care 

Network (RUE), which was created to expand the entry points, providing humanized multi-

professional care, and ensuring the safe transfer and evacuation of patients, among other tasks, 

concerning the needs of the territory. When a health service is unable to solve a particular problem, 

first aid must be guaranteed and then the user must be referred and transferred to the appropriate unit 

(BRASIL, 2011). 

The provision of health care with a focus on urgencies and emergencies requires a network of 

activities that ensure health promotion, prevention and surveillance, with Primary Health Care (PHC) 

services as the gateway, as well as Emergency Ambulance Services (SAMU), Emergency Care Units 

(UPA 24h) and Home Care (OLIVEIRA; ARAÚJO; GARCIA, 2018). 

In this perspective, the curricular component "Nursing in Emergency Situations in the 

Community", offered in the second period of the nursing course at a public university in Recife, 

Pernambuco, promotes the teaching-learning process of students in the practices necessary for a 

resolutive assistance in the care of individuals in emergencies, through active methodologies with the 

help of monitors (UFPE, 2013). 

The topics included in the curricula include those recommended in the RUE for nurses, such 

as home care, stages of pre-hospital care, causes of accidents such as trauma, chemical, physical, and 

biological, as well as ways to avoid the occurrence of these events. Monitors help with the practical 

exercises to clarify questions and support the learning process during the school term (UFPE, 2013). 

 From the perspective of ERE in this subject, educational development requires responsibility 

for the methodology used to assess the performance of students, given the commitment of the teaching 

team to ensure summative and procedural techniques during the stages that make up teaching and 

learning. It is also important to consider the students' self-assessment of their experience during the 

course in this modality, which is considered challenging (FONSECA, 2021). 

For Freire (1982, p. 94), the evaluation process must be conceived in terms of an essential 

relationship between teaching practice and evaluation, so that the act of teaching requires a systematic 

evaluation of the teaching-learning process. Evaluating practice means making a critical assessment 

of what is being done, and comparing the results obtained with the educational objectives previously 

set. In this way, evaluation makes it possible to identify successes, errors and limitations to improve 

and increase the effectiveness of the teaching proposal (FREIRE, 1992). 
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The assessment stage of the curricular component in Remote Education aims to train 

professionals with integrity, prudence, and awareness, capable of making decisions and developing 

clinical reasoning when faced with emergencies in the community. Therefore, to think about and carry 

out the assessment, it is necessary to know the objectives of the practice, in congruence with an 

educational proposal based on the humanization of the subject, so that the assessment grasps the 

meaning and shows indications to improve the teaching-learning process (SAUL, 2015).  

In the context of assessment, it is also worth highlighting the process of self-assessment, which 

consists of looking at oneself, in which the student must be able to make a critical-reflective analysis 

of their performance, in addition to observing their actions, mistakes and successes throughout the 

process of building knowledge. In other words, self-assessment gives students the environment to 

create their strategies to improve their learning, contributing to their professional development 

(CAPELLATO et al., 2020). 

2 METHODOLOGICAL PATH 

 

This is an exploratory, interpretative study with a qualitative approach. It was built from the 

scenario of the virtual teaching environment in the emergency modality of the discipline of Nursing 

in Emergency Situations in the Community of the Nursing Course at the Federal University of 

Pernambuco (UFPE), during the period from August 2020 to September 2021, regulated by Ordinance 

no. 343, of March 17, 2020 (BRASIL, 2020). 

The population consisted of 63 students who took the course in 2020.1, 2020.2, and 2020.3, 

corresponding to 30, 23, and 10 enrolled students, respectively, who met all eligibility requirements. 

The selection was done by convenience, which consists of selecting participants according to 

their availability (YIN, 2016). Thus, the sample consisted of second-year undergraduate nursing 

students who agreed to participate in the research by signing the Free and Informed Consent Form 

(TCLE) and who met the inclusion criterion of being regularly enrolled in the discipline during the 

academic periods selected for the research. 

 The compilation of the results over the three semesters came from the course 

evaluation database, which was answered by the students at the end of the course. The data were 

recorded in the nursing course coordinator's archives using a document generated by Google Forms. 

The form was initially designed by one of the teachers responsible for the curricular component and 

submitted to the appreciation of the other teachers and monitors, who competed for its final 
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presentation.  

The self-assessment form consisted of the following questions: 1) How do you rate the content 

taught in the course? 2) How do you rate the materials made available for reading? 3. How do you 

rate your participation in the discussions? 4) How do you rate the interaction with the teachers? 5. 

How would you rate the interaction with the monitors? 6) How do you rate the interaction in Remote 

Learning? 7) How do you rate the assessment methods? 8) What suggestions do you have for 

improving this training experience? 

In the process of categorizing the results, a specificity was observed in the reports, and the 

criterion of theoretical saturation was verified, starting with the 39th participant, and three more were 

added to prove saturation, giving a sample of 42 students. Thus, saturation is a requirement for 

exclusion from the study. When the researcher identifies the thematic responses and notes the 

repetitions and no new information or themes are recorded, this corresponds to the saturation point 

(NASCIMENTO et al., 2018). Content analysis will be used to explore the data according to the stages 

proposed by Yin (2016): database composition, decomposition, recomposition, interpretation, and 

conclusion. 

The study was conducted following Resolution 466/2012 and its amendments, which deal with 

research involving human subjects, and Circular Letter 2 of 2021, which refers to research with stages 

in virtual environments. It has been approved by the Research Ethics Committee of the Federal 

University of Pernambuco (UFPE), with opinion no. 5.539.683 and CAAE no. 

60234122.4.0000.5208. In addition, the secrecy and confidentiality of the participants were respected, 

since anonymity was guaranteed by omitting their respective names, which were replaced by the code 

name of the student, followed by the corresponding number of participants in the research. 

3 RESULTS AND DISCUSSION  

Based on the data obtained from the students' speeches, it was possible to analyze the self-

assessments and categorize the discursive elements into six themes: Teaching methodology, content, 

and bibliographic material; Interaction with teachers and tutors; Students' feelings about participation; 

Challenges and opportunities of teaching in the remote modality; Suggestions for changes to improve 

the course. 

3.1 Teaching methodology, content and bibliographic material  

Regarding the teaching methodology used to approach the topics, the students considered it 

interactive and well-understood, since as an adaptation to the ERE, active methodologies were used 
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with video production, gamification, brainstorming, and the students were encouraged to turn on the 

camera to demonstrate the first aid movements taught in class and reinforced on the monitors, despite 

the pandemic context experienced:  

“The subject was approached in a very light and interactive way. The quizzes before and after the 

material covered on the day are a great way to get a grasp of the subject matter”. (Student 3, 

translated by us) 

“Very good! For me, all the content was very relevant and interesting. Most of it was very easy to 

understand since there was a theoretical and "practical" presentation”. (Student 9, translated by us) 

“Although it's a subject that requires a practical part, the remote format managed to be interactive 

and constructive." (Student 28, translated by us) 

Considering that the work of the professional nurse is characterized by decision-making 

situations, students must play a leading role in the construction of their knowledge. To this end, the 

use of active methodologies in undergraduate courses encourages students to act based on critical-

reflective thinking, to know how to communicate, to be resourceful and proactive, to learn in a way 

that takes into account their individuality, and to bring their unique life experiences (MORAIS FILHO 

et al., 2018).  

Despite the adversities and circumstances surrounding the implementation of Remote 

Learning, it was possible to observe that the use of communication technologies promotes the use of 

dynamic and encouraging methodologies, culminating in the stimulation of students' curiosity, 

promoting new experiences and, therefore, contributing to teaching. These results are similar to those 

of a study carried out at a university in Goiás, whose target group consisted of 16 business students, 

who reported discovering new ways of learning despite the context of Remote Learning (DEL FIACO 

et al., 2022). 

In the evaluation of the content developed during the semester, it was observed that the 

students highlighted it as essential for both health professionals and citizens in emergencies that may 

occur in the community. 

“"It's very important right at the beginning of the nursing course to take the urgent and emergency 

care course in the community, because we already have an idea and know strategies on how to help 

someone if necessary." (Student 36, translated by us) 

"I really enjoyed everything that was taught, my favorite subject of the term. The subjects covered 

were very relevant and important for everyone to know." (Student 5, translated by us) 
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"Very important and interesting for building a future nurse, as well as giving us knowledge that we 

can use on a daily basis." (Student 38, translated by us) 

"Excellent and complete content (despite being in an atypical situation), I managed to learn 

everything that was taught." (Student 41, translated by us) 

From this point of view, pre-hospital care must be correctly carried out by the population, from 

the recognition of an emergency to the communication with the care services to the correct execution 

of maneuvers that intervene in the prognosis of the victims (SILVA; PEIXOTO; MOREIRA, 2022).  

In line with the results of this study, in a survey of 7 nurses from the SAMU in the city of Ouro 

Fino, Minas Gerais, it was stated that nurses working in the pre-hospital environment have specific 

training to perform the different functions that exist in this area. Despite having postgraduate degrees, 

the authors emphasized the importance of continuous education for professionals through permanent 

training, with the aim of refining, updating, and developing techniques to ensure agile and quality care 

for the population (ANDRADE; SILVA, 2019). 

However, although it was possible to identify in the students' responses a recognition of the 

relevance of the content, given the specificities of Remote Learning, some difficulties were reported 

related to the teaching material and the syllabus of the subject, as well as the desire to have practical 

classes in person. 

"There are too many subjects and too little time. Simpler or shorter texts would be better suited to 

our reality and would be more useful." (Student 6, translated by us) 

"Given the limitations of Remote Learning, the way in which the content was studied was good." 

(Student 11, translated by us) 

"The content covered was a very important subject that unfortunately had to be taught online." 

(Student 13, translated by us) 

"Very relevant content was covered, but in a very rushed manner. Some could have been taught in 

separate classes." (Student 33, translated by us) 

The study by Silva, Goulart and Cabral (2021) highlighted the importance of the student's 

sense of responsibility in planning and controlling the time needed to coordinate the proposed and 

complementary activities to support learning. Without proper management, free time is not 

sufficiently used for resting and reading material, thus hindering the process of knowledge 

construction. 
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3.2 Interaction with teachers and tutors  

 This category refers to the evaluation of the interaction between students and teachers beyond 

the virtual classroom environment. Students noted the availability, attention, communication, and 

concern not only for learning but also for the people behind the screens. They emphasized that the 

teachers took care of the students in a holistic way, keeping in touch with them and not just considering 

them as a working tool. 

"The teachers are very approachable, which makes it much easier for us to build knowledge, 

especially in this model which requires even more interaction." (Student 18, translated by us) 

"The teachers were excellent, always willing to teach, concerned about learning and willing to 

answer any questions." (Student 21, translated by us) 

"A wonderful interaction, especially with the teachers (she mentioned their names), who, above all, 

passed on their teachings, but emphasized their care and concern for us, which always left me calm 

and encouraged me to attend classes, even in the face of this difficult modality." (Student 13, 

translated by us) 

In support of this, a qualitative study conducted with students and teachers in Brazil and 

Portugal showed that the relationship between teachers and students during the ERE modality had 

positive effects, as there was greater flexibility in establishing contact environments with the teacher 

in the media, as well as more time for the teacher to be available to the student. On the other hand, 

divergent aspects were presented, such as difficulties related to socialization, lack of eye contact, 

and lessons and activities directed toward closed cameras (OLIVEIRA et al., 2021). 

The participants' statements also indicated that during the course, an environment was 

created that was conducive to discussing the content being worked on, which brought a sense of 

comfort to the synchronous virtual classroom, where students felt comfortable expressing their 

doubts and opinions. 

Regarding the interaction with the monitors, the students mentioned the flexibility of the extra 

hours, the mastery of the content, the availability to answer questions, the sharing of experiences, and 

the support beyond the curricular component. 

"The tutors supported us at all times and were very available, even outside of tutoring hours, to 

answer questions and send us extra materials that would help us." (Student 32, translated by us) 
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"The girls were great, always available to answer our questions, always very creative. I loved the 

activities and videos, they did their best. The tutors are some of the most present I've ever had and 

very familiar with all things emergency and teaching." (Student 26, translated by us) 

"The tutors were excellent, always willing to help, answer questions, and give guidance on how to 

intervene with the students. The girls are great and always concerned not only with discipline but 

also with mental health, sharing experiences and saying that we're not alone, we're in this together." 

(Student 36, translated by us) 

There was evidence that the interaction between students and tutors went beyond the intrinsic 

functions of assisting in the teaching-learning process, revealing concern for the mental health of the 

students participating in the subject. The duties of tutors are diverse and include responsibilities such 

as having knowledge of the curricular component, helping with exercises that contribute to 

memorization, clarifying students' questions, providing teaching and support materials, and acting as 

a communication channel between students and teachers. Tutors are essential in nursing education as 

they are responsible for bringing students closer to the practice that will be carried out daily 

(OLIVEIRA et al., 2022).  

3.3 Students' feelings about participation  

Regarding participation in the curricular component in general, the students' responses show 

that some of them felt comfortable contributing to the moments of interaction in the synchronous 

classes, and even when they didn't contribute, there was a sense of comfort because the teachers 

provided a dialogical space. 

"I took part whenever I thought it was relevant, the teachers always made room for debate, I think it 

was a good experience." (Student 15, translated by us) 

"I didn't interact much in class, but I always felt like if I had any questions I could ask, and I felt 

comfortable with that feeling of not being afraid to ask questions if I needed to." (Student 6, 

translated by us) 

In contrast to the previous topic, some of the students said that the feeling of shyness was 

responsible for preventing them from participating more in the activities. 

"I took part in the classes and tutorials, answered questions and absorbed knowledge, but I wasn't as 

participative as I should have been due to my shyness." (Student 22, translated by us) 
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"Due to this modality, it was a bit difficult (to be participative) because of my shame, but the teachers 

were always present and helped in this sense too." (Student 7, translated by us) 

However, there were still students who said they felt more comfortable taking part in 

monitoring sessions with smaller groups of around 5 people, under the guidance of 2 tutors. 

"During the tutorials, I think I was able to participate a lot, there were times when I turned on the 

camera so I could ask questions and go deeper into everything that was said in class. So I think my 

performance was relatively good." (Student 4, translated by us) 

"I felt more comfortable participating in the discussions during the practical moments of the course 

with the monitors." (Student 16, translated by us) 

Student evaluations showed that an environment conducive to discussion was created, which 

brought a sense of comfort to the synchronous virtual classroom, where students felt comfortable 

expressing their doubts and opinions. According to Bastos et al. (2020), the pandemic has provided a 

space for teachers to expand their knowledge and qualifications in the use of teaching tools to diversify 

the content of subjects to meet the demands of the pandemic context. Creating an environment that 

encourages active student participation has been a major challenge for teachers; they have had to 

innovate to seek interaction, produce dynamic content, use different technological resources, and 

adapt to the internal routine of students' homes.  

Researchers point out that shyness was a feeling that was evident during the live Remote 

Learning classes since students generally feel embarrassed when they are shown simultaneously with 

numerous colleagues who, even when the cameras are turned off, when there is some kind of 

interaction, only those who speak are highlighted on the platforms used (PEREIRA; FRAGA; 

GOUVEIA, 2021). The same observation could be made by the students who participated in the 

research, since they reported being shy and, for this reason, unable to participate more actively in the 

moments of interaction in the synchronous classes. 

Some of the students felt more comfortable participating when they were divided into smaller 

groups, guided by monitors. This was also demonstrated in the study by Conceição and Morais (2018), 

conducted in a college in the city of Marília - São Paulo, where participants reported greater learning 

when there were fewer people. This type of division contributes to the development of dialogue, as it 

is easier to resolve questions with the help of active methods. In addition, the components of the 

groups actively participate in the process of building each other's knowledge, creating an environment 
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of cooperation and solidarity, which has also been identified in experiences with Emergency Remote 

Learning (DUTRA; GUIMARÃES; MORAES, 2021).  

3.4 Challenges and possibilities of remote teaching  

In this category, the nursing students' statements showed that the remote modality presented 

numerous challenges, including problems with the internet connection. 

"I've always been interested and even with the fluctuation of the internet, I've tried to be present." 

(Student 18, translated by us) 

"I could have taken part more, but I had a lot of problems with the internet being unstable and shame 

also counts for a bit." (Student 20, translated by us) 

In addition, the Emergency Nursing component of the community curriculum is mostly hands-

on, and students cite its absence as a disadvantage in the remote learning process. 

"Very good and necessary content, but it requires a lot of real and physical practice, which Remote 

Learning doesn't offer and unfortunately can't happen." (Student 35, translated by us) 

"Everything was necessary and relevant, but this subject deserves more time with practical classes, 

which are essential." (Student 11, translated by us) 

"I imagined that this subject would be one of my favorites since it would be one of the first contacts 

with nursing itself, we would have practical classes. The remote mode discourages me a little." 

(Student 39, translated by us) 

"I don't think this subject should be offered remotely, because it requires a lot of practice that is 

necessary for the daily work of the profession." (Student 24, translated by us) 

In addition, academics rated Remote Learning as more tiring than Presential Education. 

"I took the Remote Learning course even though I prefer face-to-face. I found the Emergency Chair 

very creative and it exceeded my expectations, but I find Remote Learning more tiring, unfortunately 

that's what we have for all chairs now. I hope everything goes well and returns to normal so we can 

get back to our practices in the department. (Student 34, translated by us) 

"At the beginning of the semester we didn't have much motivation because it's a very practical subject, 

so it made us a bit insecure, some subjects required a longer lesson and it became a bit tiring and 

consequently tutoring also became tiring." (Student 42, translated by us) 



 

  
  

DOI: http://doi.org/10.53628/emrede.v10i.949                                                                        ISSN 2359-6082  

Esta obra está licenciada sob 
uma Licença Creative Commons  
 

"Remote Learning is very tiring, taking into account many factors, but the technologies used were 

interesting." (Student 29, translated by us) 

"Nothing replaces the face-to-face experience, but I think the way it happened was as close to face-

to-face as possible." (Student 27, translated by us) 

The difficulty of connecting to the Internet was pointed out, and in line with this reality, 

according to the Brazilian Institute of Geography and Statistics - IBGE (2020), 75% of the Brazilian 

population has access to the Internet, while 25% do not. In a descriptive empirical study carried out 

during the adaptation period of Remote Learning in a college in Recife, Pernambuco, it was pointed 

out that some students and teachers, despite having access to the Internet, had difficulties with the 

connection, causing synchronous meetings to change (MACIEL et al., 2020). 

According to the students' evaluations, there is a desire for practical classes to develop the 

techniques demonstrated in the curricular component in question. In this context, evidence-based 

practice in the teaching of urgent and emergency care is essential to bring students as close to the 

professional reality as possible (COSTA et al., 2020). In line with this, a survey of students in Saudi 

Arabia revealed that e-learning is not considered sufficient for the health sector and that face-to-face 

practical teaching is necessary (AL-ZAHRANI et al., 2021). 

3.5 Suggestions for changes to improve the course  

On this topic, the students were encouraged to analyze their difficulties and make suggestions 

to alleviate or even overcome them. They mentioned fatigue related to the exhibition of canvases, as 

well as the overload of subjects in the semester's curriculum. 

"The remote form itself is already a bit more tiring because of the excess of screens, so some classes 

could be more compact to make it less tiring and so that students don't lose focus." (Student 17, 

translated by us) 

"The hours of synchronous classes and tutoring should be reduced, i.e. synchronous classes should 

be on Thursdays and tutoring on another day of the week because two classes at the same time get 

tiring." (Student 8, translated by us) 

"The classes could be more synthesized and the monitoring time could be much shorter, because 

spending hours in front of a screen is tiring and demotivating, especially for students who have to 

deal with 9 subjects in the second semester. But overall, the course was very useful, the teachers were 

incredible and always supportive. (Student 12, translated by us) 
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Compared to presential teaching, academics have considered Remote Learning to be more 

tiring due to prolonged exposure to screens, since even with the use of active methodologies and the 

integration of mechanisms to make classes more interactive, based on personal analysis of the 

subjects, being in front of bright monitors makes learning more exhausting and less profitable 

(COSTA et al., 2021). However, ERE is proposed as an educational strategy that requires continuous 

improvement and the development of pedagogical tools to make it more dynamic, a fact that may 

partly explain the gaps in student engagement and the consequent dissatisfaction with the teaching 

model (GRANJEIRO et al., 2022). 

4 CONSIDERATIONS  

Nursing students' self-assessment of the Emergency Remote Teaching of the curricular 

component "Nursing in Emergency Situations in the Community" at a public university in the State 

of Pernambuco made it possible to see, in the students' speeches, the need for practical classes or face-

to-face workshops to improve and gain confidence in the execution of technical skills to help victims 

in emergencies in a pre-hospital environment. However, it was emphasized that the teaching strategies 

and approaches, even if limited to the virtual environment, provided a creative and interactive 

scenario, capable of promoting co-responsibility between teachers, supervisors, and students in the 

construction of scientific knowledge with social responsibility. 

It is believed that by analyzing the self-assessment of students who were involuntarily 

subjected to Remote Learning (with a methodology of synchronous and asynchronous classes in a 

virtual environment) and who were used to face-to-face classes in the pre-pandemic period, it was 

possible to obtain data on the transition process and their experiences during the adaptation to this 

"new" routine. In addition, it can be concluded that some subjects, which are mostly practical, 

performed poorly as a result of the transition to the emergency remote model, so it is up to 

universities and educational institutions to reinforce the content taught virtually to guarantee students 

practical experiences that enhance the teaching-learning process. The process of reviewing and 

modifying the curriculum based on student evaluations is a strategy for promoting dialogic and 

creative teaching and learning processes. 

It should be noted that this study, like any other, has methodological limitations. The use of 

data from an existing database is noteworthy, and it was not possible to go deeper into the themes 

mentioned and the aspects highlighted by the students. Furthermore, it is suggested that research be 

carried out that directly addresses the weaknesses and potentialities experienced in Emergency 
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Remote Teaching from the perspective of students and teachers, as well as the practice of pedagogical 

strategies to reduce the gaps in the teaching-learning process, especially in subjects that require 

theoretical-practical activities. 
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